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Title: Giftedness in the Making: A Transactional Perspective

Abstract: Over the past century, strong applications of psychometrics have
resulted in an ideology and practices of identification in the field of gifted
education. In recent years, an alternative ideology that construes giftedness in
an inclusive light and promotes democratic practices has emerged. This
ideology posits a new meaning-making system of giftedness that is process-
based rather than person-based. In this article, we elaborate some conceptual
principles of this emerging ideology. First, we reflect on the nature of
giftedness as a social construct using a symbolic interactionist perspective and
articulate the dialectical evolution of collective meanings of giftedness.
Second, we address the interdependency between an individual and a context
when it comes to helping students realize their giftedness. Third, we
accentuate a growth orientation and outline the importance of considering
giftedness as a process-based entity. Furthermore, we provide a T:CAD
conception of giftedness along with ideas for transaction-focused practices
that aim to encourage the rendering of this emerging ideology in practice.
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